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RESOLUTIONS
BETWEEN two worlds life hovers like a star,
‘Twixt night and morn, upon the horizon’s verge.
How little do we know that which we are!
How less what we may be! The eternal surge of time and tide
rolls on, and bears afar.
Our bubbles; as the old burst, new emerge, Lash’d from the foam
of ages, while the graves
of empires heave but like some passing waves. (Lord Byron, ‘Don
Juan’, Canto xv, Stanza 99)
THE TITLE of this exhibition ‘Resolutions: Creating liminal
spaces’ offers us a conundrum. The word ‘resolution’ indicates
the solution of a problem. But what is the problem here? Possibly
it exists within the words ‘liminal spaces’. How do we define this
term? I was asked this several times during the exhibition leadup and every time the definitive meaning seemed to escape the
boundaries of the clear-cut explanation that I sought to place
around it. However, reading the artist statements suggests that,
consciously or unconsciously, the liminal space, whatever it is, is
one that we, as artists and art educators, often find ourselves, no
matter the definition. It is the how and why we enter it that is
particularly interesting.
The term hints at mystery, of ritual, something from long ago.
Ethnographers associate the liminal with rites of passage, where
an initiate is separated from the group (pre-liminal), transitioned
to a different identity or role (liminal) and then reincorporated
into society (post-liminal) (van Gennep, 1977). Turner (1974)
took this further to describe that moment between the stages,
when we stand at the threshold between here and there, as
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liminality. Byron pre-dated Turner, poetically describing the
tumultuous relationship between death and rebirth that is the
place of creativity.
It can be a place of dis-comfort, even danger, as the notion
of being an outcast, however temporary, is a difficult one to
embrace. And yet this living ‘betwixt and between’, is a state that
the participants in the exhibition experience daily. As both art
educators and artists, they are aware of their state of permanent
‘becoming’ one or the other, and that it can only be experienced
on an individual basis. Throw in other identities, such as
traveller, entrepreneur, or parent, and the at-times chaotic flux
that such liminality can arouse, may seem overwhelming. And
yet … if used wisely, such chaos may lead to discoveries for the
individual brave enough to jettison certainty.
This year our participants were asked to reflect upon their
moment of crossing the threshold. The cohort included not only
past students of MGSE, but also, for the first time, pre-service
Visual Arts (Secondary) students from School of Education at
Edith Cowan University in Perth. Each response was individual,
as we all approach the liminal space via different paths. Some,
such as Aylin Llewellyn, describe the tension of leaving what
is known for what is unknown. Whilst others seek to achieve
balance, Claire Mooney actively seeks the contrasts in order
to give life to her practice. Perhaps the one whose response
resonated with me the most was Craig Frankland, who described
how becoming a father has affected his practice. Different
approaches, different experiences, different artworks, yet all
willingly step over the threshold. Each describes something
related to Woolf’s ‘moments of being’ (Woolf & Schulkind, 1985).
8

These moments seem to be needful for those arts educators
who struggle to continue their personal art-making due to
institutional pressures. Although art teachers are uniquely
situated in that maintaining an arts practice is often viewed
as integral to their role as a quality teacher (Kind, de Cosson,
Irwin & Grauer, 2007), this tension between maintaining an arts
practice whilst teaching is often referred to anecdotally, yet its
influence has been rarely investigated through empirical research.
The original premise of TAP was to do such research by tracking
early-career art teachers’ experiences of this conundrum in
order to identify the correlating shifts in perceptions of teacher
effectiveness and professional longevity (Imms & Ruanglerbutr,
2012).
It has, however, evolved. As an artist educator, I often
use metaphor in order to process evidence. Using the artistic
terms of collage, decollage and dechirage, invokes the sense of
the multi-dimensional territories that this project traverses in
its evolutionary development. Collage, through the process of
reassembling different existing objects and images, questions
the fundamental concept of what it is to create visually dynamic
hybrids. Similarly TAP has become a dynamic hybrid, a collage
of different experiences, events, virtual and physical locations,
and trajectories. In the initial collection of the different
components for the collage that is TAP, we sought to find
evidence regarding if and how early-career visual art teachers
maintain their personal artistic practice. This was done through
the use of both quantitative and qualitative data. But there were
inconsistencies.
Findings contained in the quantitative data contrasted strongly
with preliminary qualitative analysis from the same project.
9

We needed to look below the layers, to become practitioners
of decollage, in order to understand in more detail what the
incongruities in the evidence was telling us. Contrary to the
quantitative data, the emergent findings from the case studies
showed that the individual’s capacity to personally renegotiate
their teacher artist identities and practices rather than trying to
find balance between fixed categories was of major importance.
Those who managed to adapt these identities and practices into
sustainable teacher-praxis also held positive perceptions towards
long-term retention in the teaching profession.
But what of the dechirage, whereby we remake our collage/
decollage into a three-dimensional patchwork form? It is here
that the project shakes off the limitations of being an academic
study and takes on a dynamic life of its own making. We see
this transition occurring in a variety of ways: the exhibition that
has been extended to include participants from Edith Cowan
University in Western Australia; the AEV forum and the TAP
symposium; the TAPfringe where the soon-to-be graduated
arts teachers from MGSE showcase their practice; and the
ongoing discussions, both face-to-face and virtual, that envelop
us and grow in intensity. No longer bounded by a binary concept
of self and other, what is and is not TAP, we now step over the
threshold into … the possibilities of the liminal, or as Byron
wrote:

Gina Grant
The University of Melbourne
REFERENCES:
Imms, W. & Ruanglertbutr, P. (2012). Can early career teachers be
artists as well? Canadian Review of Art Education, 39, 1:7-23.
Kind, S., de Cosson, A., Irwin, R.L., & Grauer, K. (2007) Artist-teacher
partnerships in learning: The in/between spaces of artist-teacher
professional development. Canadian Journal of Education 30, 3:839864.
Turner, V. (1974) Liminal to Liminoid, in play, flow and ritual: An essay
in comparative symbology. Rice University Studies, 60, 3:53-92 .
van Gennep, A. (1977) The rites of passage (trans. Monika B. Vizedom &
Gabrielle L. Caffee). London: Routledge and Kegan Paul (original
work published 1909).
Woolf, V., & Schulkind, J. (Ed) (1985) Moments of being. London:
Hogarth.

How little do we know that which we are!
How less what we may be!
The eternal surge of time and tide rolls on,
and bears afar our bubbles;
as the old burst, new emerge
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REVERBERATIONS AND RESOLUTIONS

FINDING THE SELF AS A/R/TOGRAPHER IN LIMINAL SPACES

I MAKE art and installations from paper narratives as an a/r/
tographer through the creation, collection and curation of reused
research ephemera and paper artefacts that I weave and fold to
generate new dialogue, as an artist, researcher, teacher. Some of my
work I exhibit. Other pieces, I make also make to better understand
what I am “[l]earning/creating/inquiring in, from, through, and
with” (Irwin & Springgay, 2008, p. 206). This process of thinking
about practice offers time to notice new ideas, provides insight into
the field of art education and affects me creatively (O’Sullivan, 2001).
My research lives in visual art education, where I have worked for
a career as a creative practitioner striving to support my students
as they find themselves in and through art. My ongoing embodied
research practice as an artist-researcher-teacher seeks to invite new
openings and possibilities for designing curriculum and generating
pedagogy that is storied for art, artists and artistry.
“A/r/tography is considered a practice-based form of research
because it is based on the inquiry practices of artists, researchers,
and educators. This notion is emphasized in the forward slashes
separating a, r, and t, for artist, researcher, and teacher. Yet it
is more than this as it is also about the arts and graphy coming
together. Being engaged in a/r/tography is about being committed to
an ongoing inquiry through art-making and writing, not separate or
descriptive of one another but rather working together to create new
understandings” (Leggo, et al,, 2011, p.240).
As an a/r/tographer, I embody my knowing in the liminal spaces,
allowing me to develop my art making, pedagogy and design
curriculum that responds to ongoing reverberations and resolutions
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in liminal spaces. My process and practice involved being happily
“situated in the in-between, where theory-as-practice-as-processas-complication intentionally unsettles perception and knowing
through living inquiry” (Irwin & Springgay, 2008, p. xxi). Embodied
research practice invites new possibilities for creativity and the
creative self to be explored through critical reflection. As a/r/
tographer, I seek to provide new knowledge in art education
through an exploration of creativity and exploration of self through
critical pedagogy.
As Irwin and Springgay (2008) suggest, “one purpose of a/r/
tography is to open up conversations and relationships instead of
informing others about what has been learned” (p.xxx).
Kathryn Coleman

The University of Melbourne.

REFERENCES
Irwin, R. L. & Springgay, S. (2008). A/r/tography as practice-based
research. In S. Springgay, R. L. Irwin, C. Leggo & P. Gouzouasis
(Eds.). Being with A/r/tography. Rotterdam, The Netherlands:
Sense Publishers.
Leggo, C., Sinner, A., Irwin, R.L., Pantaleo, K., Gouzouasis, P. &
Grauer, K. (2011). Liminal Spaces: A/r/tography as living inquiry
in a language arts class. International Journal of Qualitative Studies in
Education, 24(2), pp. 239-256.
O’Sullivan. S. (2001). The Aesthetics of Affect, thinking art beyond
representation, ANGELAKI Journal of the Theoretical Humanities,
6 (3). December 2001.
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TAP EXHIBITION

Domestos (2016).
Susan Robson.
Drypoint etching.
29 x 42 cm.

ROBERT BROWN
THROUGHOUT MY career I have
kept up with life drawing, a practice I
have found both inspiring and timemanageable. The demands of being a
lecturer can leave little time to sustain a
practice in drawing and painting. Even
when time is available it is a challenge
to shift from the primarily analytical
modes of thinking I engage in my daily
work to the more holistic way of being I
believe is central to drawing and painting.
Committing to a scheduled drawing class

Untitled, 2016.
Charcoal on paper.
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provides a catalyst to draw, drawing from
analytic, affective and embodied modes
of knowing. Working with professional
models and alongside others immerses me
in an artful climate, one that challenges
me to reconcile freedom and control in
my work. As a teacher, there is always a
part of me whilst drawing and painting
that is thinking what could others learn
from my experience.

Robert Brown is an experienced arts education lecturer and
researcher in the Melbourne Graduate School of Education at The
University of Melbourne. My work with children and young people has
focused on the visual arts, reflective practice and artful pedagogy. I have
explored learning and teaching in and through the visual arts in diverse
local and international contexts, including early childhood, school,
tertiary and community settings. My doctoral study profiled how and
why artists work with children.

KATE COLEMAN
MY PRACTICE as artist, as researcher,
and as teacher is developed out of an
embodied and performed praxis as a/r/
tist and a/r/tographic explorer. My work
responds relationally to my participation
in a site and I am provoked and called to
action. The call or provocation invites
a way to intervene in the space. In the
liminal spaces of creativity, I can embody
and perform what a/r/tist is. As an a/r/
tographer, I have developed new ways
of thinking about art, research and the

Whirlwind.
1680 x 610mm.
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teaching of art through a number of
lenses that invite relational participation
to activate the work. This space and its
walls of possibility created an opening to
intervene in the site and work in the inbetween spaces created by the holes.

I am an a/r/tographer (artist-researcher-teacher) at the Melbourne
Graduate School of Education with 20 years’ experience teaching in
secondary and higher education. My praxis is an entangled web of
my stories, memories and reflections interwoven with the practical,
theoretical and pedagogical.
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YSABELLE DAUGUET
I CONTINUE to be interested in one’s
connection to their environment and my
work involves depicting some recognisable
traces of the built environment combined
with the presence of people moving
across a chosen space. These images evoke
meaning and messages of seeking refuge,
migration, travel or the apprehension of
encountering new sites. The emotions
associated to such events are interesting
to me because of my personal experience
migrating to Australia. Painting itself

‘Higher ground’, 2016.
acrylic and oil on canvas.
1200 x 700 mm.
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continues to inform and transform my
work in ways that fascinate me and I
continue to investigate how painting
is invented and can be reinvented. The
sensation of colour across a picture plane
is an ongoing focus which allows me to
evoke energy, movement and dynamism;
parallel to the state of our current
physical surroundings.

I am currently teaching VCE Art and Visual Communication to continue sharing my passion with my students and strive to practice
Design students at St Francis Xavier College in Beaconsfield. I feel joy, what I preach with sincerity, validating the duality of my artist-teacher
satisfaction and passion for art making and I always aim to promote my profession.
own art production and participation in exhibitions with my students. I
feel it is important to share with my students the work that I make and
to talk about the ideas that inform my work. Participating in exhibitions
every year has enriched my relationship with students, who show
increased interest in art making and benefit from my personal experience
of art-making and demonstrate appreciation of contemporary art. I aim
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TESSA DELIOPOULOS
MY ARTWORK explores the negative
impacts that simple acts have on the
environment. The everyday actions we
have been conditioned to believe we
need and have seamlessly found their way
into our routines are constantly creating
waste and ending up as landfill. The use
of found and recycled materials continues
to influence my practice and inform my
photography, sculpture and installation.
Exhibiting re-used materials and
textures assists in breaking the routine

Plastic Soup, 2016.
Cardboard, plastic and acrylic on canvas.
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that we are so accustomed to viewing
them in. The re-contextualising of
recognisable materials aims to question
viewers about where else their waste may
end up.
Creating art allows me to pass on
information, skills and ideas. Involvement
and engagement in the art and design
community informs my practice and
promotes new ideas, innovation and
awareness; skills I endeavour to nurture
in the classroom. Exposure to a range of

creative outlets allows me to promote
creativity and curiosity.

I completed a Bachelor of Fine Art (Photography) at Victorian
College of the Arts, graduating in 2012, and then went on to complete
my Diploma of Education, with a double visual arts major. I am currently
in my third year of high school education at Williamstown High School,
where I have been teaching senior Photography, Studio Arts, Visual
Communication Design and English.
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ELIZA DEVLIN
THIS WORK was part of a three-week
documentation of prolonged school days
at an international school in China,
during a work commitment that occurred
at a time I was anxiously transitioning
into a new job. Using photography as a
coping mechanism and a way to engage
with the place I felt somewhat stuck, I
became fascinated by the architecture
and infrastructure in the small city I
was located. Although I was in a highly
populated place, the buildings I passed

Untitled, 2015.
Digital photograph.
594 x 420mm.

23

through were always vacant, triggering an
uneasy state of isolation. When I returned
home, I realised most of my photographs
were unpopulated, though there were
often traces left behind.

This work was part of a three-week documentation of prolonged home, I realised most of my photographs were unpopulated, though
school days at an international school in China, during a work there were often traces left behind.
commitment that occurred at a time I was anxiously transitioning into
a new job. Using photography as a coping mechanism and a way to
engage with the place I felt somewhat stuck, I became fascinated by the
architecture and infrastructure in the small city I was located. Although
I was in a highly populated place, the buildings I passed through were
always vacant, triggering an uneasy state of isolation. When I returned
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MILLIE FRANCIS
THROUGHOUT MY undergraduate
degree of Fine Arts at the Victoria College
of the Arts, I developed artworks which
responded to my interest in public and
private spaces. Specifically, I was always
attempting to work through ideas related
to the uncanny juxtapositions developed
between these types of spaces that I
would find through everyday experiences.
This artwork continues to develop this
fascination I have in these liminal spaces,
while attempting moments of resolve. By

Throw;(2016).
Vessel 1, 2 & 3, 2015.
Empowering Embodiment
Raku
clay.
Pencil drawing on acid
freefired
paper.
297 x 420mm. 10 x 8 x 8cm (variable).
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using compositional elements and rules, I
am beginning to draw together the chaos
that this divide often initiates.
Empowering women is one of the most
crucial parts of education currently. In
a world where presidential candidates
believe that they need not apologise for
crude and disgusting language that they
use to describe women, when 16% of
girls over 15 have experienced sexual or
physical violence and when causal sexism
is deemed as just being apart of the

Australian culture, we must have strong
voices and hearts.

After graduating from Stawell Secondary College in 2009, I
completed a Bachelor of Fine Art in Sculpture and Spatial Practice, at
the Victorian College of the Arts. I commenced the MTeach in 2014 and
began working as the 7-12 Visual Art teacher at Stawell Secondary College
in Term 2 of 2015.
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CRAIG FRANKLAND
AT THE beginning of this year I became
a father; this transition has impacted
on how I prioritise the time I have
remaining after caring for my son. This
artwork began in response to learning
how to slow down and enjoy the fleeting
quiet moments a parent is extended.
In light of these moments, I was drawn
to the idea of the soothing, comforting
motion a rocking chair can provide for
both parent and child. In addition to
this, and characteristic of my practice,

Wrap Rocker (2016).
Spotted gum, powder coated steel wire and
marine rope.
825(H) x 560(W) x 475mm(D).
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sustainability has been considered in
relation to the manufacturing methods
that have in turn inspired the aesthetics
of my artwork.

Craig Frankland graduated with a Master of Teaching (Secondary
Art) from the University of Melbourne (2012) and obtained a Bachelor
of Graphic Design (Honours) from Monash University (2001). Craig
has worked on a range of commercial design and projects including
exhibition design, branding, type design, advertising, illustration and
website design. Craig is a practicing artist, designer and full time teacher
of Product Design and Technology at Sunbury Downs College.
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GINA GRANT
IT IS only in recent times that I have
jettisoned my model of art as occurring
only within a studio environment, or
that its concept should fulfil a ‘highart’ ideal. My work space has become a
flexible entity in itself: sometimes in the
university art studio, other times on the
floor of my study, but more often on the
kitchen bench and usually in between
working either on academic papers or
preparing food. My models inhabit my
domestic world, dragooned into service

Reduction Print Series.
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simply by their proximity (and good
humour). The physical act of carving lino
creates a bubble around me, whereby I am
both within and without my immediate
environment.

Gina has completed her studies through a Bachelor of Education
(Primary) with a specialisation in the visual arts, Post Graduate
Certificate in Visual Literacy, and Masters of Education. Whilst working
at Melbourne Graduate School of Education in the arts education area,
she is also working on her Doctorate, where she is focusing on concepts
of spatiality in the visual art room.
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DIMITY GREGSON
SINCE RETURNING to Perth, after
ten years living in Melbourne, I have
been revisiting the Japanese resist dying
technique of Shibori. This is because I
was asked to teach Shibori workshops at
a design gallery in a Perth hills suburb
where I grew up and am currently living.
I was introduced to Shibori in the late 90’s
as part of a textile major in visual arts but
hadn’t practiced this art form since then.
As I have spent many hours this
year creating Shibori samples for the

Winter Bush (2016).
Procion dye on cotton.
136 x 226cm.
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workshops, I decided to create a piece
using some of these techniques. The role
of teacher inspired the use of shibori that
I otherwise would not have thought of
doing. The textile piece relates to living
back in bush surrounds. I was thinking
about the solid grey granite outcrops
and linear markings of the trees. I find
I appreciate living in this environment
more than ever.

I completed a BA in Visual Arts at Edith Cowan University in 1999
and a Graduate Diploma of Teaching at the University of Melbourne
in 2013. In Melbourne I worked as a relief teacher and then as an art
facilitator for MS Australia in their social support day program. In
Perth I have been working as a support worker for DADDA (Disability
and Disadvantage in the Arts), running workshops and practicing my
own artwork when possible.

32

CLARE HARTLEY
HONG KONG was the first international
city I travelled to as a teenager armed
with a Pentax 35mm camera and a keen
interest for photography. I was absolutely
captivated with the difference between
the sky at home and the sky in Hong
Kong, filled with smog and unusual
colours, but mostly the way it moved so
obvious and swift through the landscape.
I took a photo of the sky back on that
trip in 1998, just before I was about to
embark on a decade-long transformation

‘Hong Kong’ (2016).
Acrylic paint on canvas.
55 x 121mm.
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from student to artist to teacher, with the
next step unknown. Just like my career
journey, I choose to keep this painting
incomplete as I continue to add, subtract,
edit and rearrange its composition and
meaning.

Clare completed her Bachelor of Contemporary Art (Visual Arts)
in 2002 and then the Master of Teaching by Research in 2015. She is
currently is in her 2nd year of teaching Art and Visual Communication
Design at East Doncaster Secondary College. She has a passion for
exploring new mediums and introducing old art forms in to the
contemporary art classroom.
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SARAH HEALY AND
MIKE FRENCHAM
OUR ARTWORK emerges out of the
intersection of art-making, research,
teaching, and collegial practices. It
is a collaboration between an artistresearcher (Sarah), a teacher educatormedia practitioner (Mike), a taekwondo
athlete, and a red t-shirt. The red t-shirt
draws the collaborators together into an
artist-teacher-media-taekwondo-athlete
space that produces this mixed-media art.
In so doing, the red t-shirt becomes the
star of the physical manifestation of the

Red Shirt (2016).
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work, its narrative, and its soundscape.
We note that the soundscape is not
merely a backdrop to the artwork but
is integral to gaining an understanding
of the t-shirt’s presence by projecting
an atmosphere of the taekwondo world
it inhabits. Meanwhile its narrative,
narrated by the red t-shirt’s current
owner (the taekwondo athlete), draws
attention to the agentic nature of an often
overlooked material object.

Sarah is currently undertaking a PhD at the University of Melbourne
Mike lectures in Media Studies (Education) at The University of
studying the affective pedagogies of out-of-school learning environments. Melbourne. His background is as a secondary school Media and Drama
She comes from a creative industry background, is a trained visual arts teacher, specialising in film production. Mike is also a professional actor
teacher, and a passionate advocate for arts education.
with 20 years of stage and screen credits.
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NICK HEYNSBERGH
AS AN artist and arts educator, I find
myself in a creative space I can only
describe as stimulating, with constant
exposure to ideas and practices new
to me, and the challenge of teaching a
diversity of art forms and techniques.
Within this liminal space I found myself
with the sudden urge to paint, following
a watercolour unit I taught in a Studio
Arts class. I think that the confidence
I summoned to teach this unfamiliar
medium resulted in the realisation that

Adam (2016).
Watercolour.
56 x 76 cm.
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painting with watercolour was something
that I could, and in fact should do.
This portrait represents the liminal
and shared space of my home. My home
is my studio, and likewise it is the home
and study of my partner. It is within this
space that my identity as an artist and
arts educator converges; it is within this
space that I negotiate transitions between
teacher, printmaker, photographer,
painter, partner, friend and individual.

Nick Heynsbergh completed a Bachelor of Fine Art with Honours
at RMIT in 2013, specialising in printmaking and photography. Nick
has exhibited works in various group shows, and in 2013 presented a
folio of works at the Impact8 International Printmaking Conference
in Dundee, Scotland. He currently teaches Visual Art at the Victorian
College of the Arts Secondary School.
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WESLEY IMMS
THE WORD ‘liminal’ articulates the
state of ambiguity that exists when one
has left what is known but has not yet
achieved a comfortable arrival. It is the
feeling we experience as we intentionally
leave behind what is known, believing in
eventual arrival at a better place.
This is, I believe, an appropriate term
to describe many educators’ experiences
as they transit from the world of the art
producer to that of the artist who teaches.
The suggestion here is of a journey, and

Oculus (in progress)(2016).
Cedar, 24 carat gilding, electroplated steel,
baked enamel paint, LED lighting.
25 x 150 x 25cm.
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the state of mind – or ‘space’ - that we
occupy in transit.
I am still in transit. For me this liminal
space is now more than thirty years in
duration. I left art school for teaching
knowing my artistic self would alter, but
was unsure how it would adapt. What
has occurred – a gradual re-definition
of what is art-making – has allowed
me to move into the joyful creation of
whimsical forms like Oculus. Internally
an impenetrable vault, externally a fragile

boat shell perched on three fragile legs,
this light-hearted work epitomises the
ephemeral world of the artist who teaches.

Wesley Imms is Associate Professor of Education in the Melbourne
Graduate School of Education. Over a thirty-year career he has enjoyed
opportunities to occupy spaces that define an artist and an educator.
He has been a classroom teacher, a trainer of next-generation educators,
and lately a researcher investigating how we occupy learning spaces.
Throughout, he has produced artworks, the thread that keeps theory,
practice and creativity inter-linked.
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NERYL JEANNERET
I’M STILL excited by the iPhone. I take
photos spontaneously anywhere, and at
any time. The creation of a liminal space
that has afforded me opportunities to
capture moments I would have missed
in the past, and with little idea of the
outcome. These photos were unplanned
- one from an aeroplane over Singapore,
one from the car on my way home, and
one from the depths of the lounge. Wifi and the cloud let me move easily
between the iPhone, the iPad and my

Sole e tempesta (2016).
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computer, while apps such as Snapseed
and Colorsplash have enabled me to
experiment with images, embracing or
rejecting the results, again… anywhere,
any time.

Associate Professor Neryl Jeanneret is head of music at the Melbourne
Graduate School of Education. She has an undergraduate major in
music and history, a Master of Education, and a PhD in music from the
University of Sydney. Her research interests include engagement, artists
working with children and young people, learning in music, and teacher
education in the arts.

42

CHRISTOPHER JEWITT
RECENTLY I acquired a new studio
space to work in and this subsequently
runs parallel with the concept of liminal
spaces. Over the past year and a half,
I have vigorously experimented with
a variety of techniques and materials
giving new direction to my art. This
new space acts as an initial stage in the
process of practising these new artistic
developments and art making. At this
stage in my artistic endeavours the
new studio becomes a liminal space to

Yellow Triangle Footed Figure (2016).
Mixed Media on Canvas.
245 x 120cm.
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help pursue and consolidate these new
practices.
My goal is to make paintings and
therefore the spaces used to do so are
important but interchangeable. Who
knows where or what my next liminal
space shall be. This artwork expresses
the use of new found techniques and
materials that have been encouraged by
the acquisition of a new studio space,
a liminal space, a space that acts as an
initial stage in my artistic process.

Christopher Jewitt is a multi-disciplinary artist. Born in England and
raised in Australia, he has recently returned after living and working
abroad in France. Self-taught Jewitt works primarily with oil sticks,
acrylic markers and mixed media. He prefers to work in large scale and
is strongly influenced by Australian Indigenous works and Palaeolithic
cave painting.
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OLIVIA KARPATHIOU
I PERSONALLY design and create
unique, one of a kind art pieces that can
never be recreated again. I predominately
work with resin and mixed media art
mediums in ways of expressing colour,
pattern and layering effects. My world
around me is a daily inspiration such
as the natural environment, memories,
experiences, teaching, cultures and
relationships. Conceptually, my art
becomes a form of personal expression,
symbolism and storytelling. The use

Catalyst (2016).
Mixed media and resin.
60cm diameter.
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of resin that I use in my artworks is to
express the notion of constant mirrored
reflection as a teacher and artist. The
artworks I’ve created for this exhibition
reflect the theme of “Resolutions: Creating
liminal spaces” due to my interpretation
visually of how to express this process and
space between fluidity and change. The
unknown spaces are reflected through
the use of colour and layering that I’ve
expressed in my artworks to visually
create this unknown experience.

I am a Melbourne based artist who has graduated with a Bachelor of
Creative Arts- Painting & Drawing and Masters of Teaching- Secondary:
Visual Arts & English. I am currently the Head of the Art department
at Boronia K-12 College in Victoria, a position I have held since 2012. In
2015, I set up my own art business focusing on promoting and selling my
artworks under the name of ‘Myfanwy’.
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MARITA KELLY
MY INSPIRATION for the past
eighteen months has surrounded the
theme of architecture, especially viewing
demolition work that has taken place
just outside my classroom at Camberwell
Grammar School.
The series of three artworks created for
this exhibition, intends to represent the
changing landscape and how we can only
hold onto our memories when material
objects are removed from our visual
world. The artworks have been resolved
to include figurative elements. Is this due
to the site being near completion that I
have subconsciously chosen to show this
in the composition? As a sentimental
being, I became very attached to the
buildings, thus seeing the trucks exiting
the premises with the concrete rubble

Screen print, linoleum & collage
(2016).
53 x 53cm.
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Screen print, linoleum & collage
(2016).
53 x 53cm.

Screen print & collage
(2016).
53 x 53cm.

sadden me, so I expressed my connection
to the space through art.
The space I currently use to create
artwork is the school studio during the
term breaks. I am very privileged to have
access to the space and especially the
printing presses. Leading up to the studio
sessions, I create a range of printing
plates at home. All plates are printed
onto either paper or fabric and revisited
to assemble collages. Common threads in
my artwork are the inclusion of layers and
textured surfaces.
The first artwork represents the
deconstruction of the school building
hence the abstract nature of the layered
shapes and textures representing the
construction site. Trailing various print

effects using screen and linoleum print
techniques, resolving the image in collage.
The second artwork in the series of
three represents the changed landscape.
My continued experiments with
print techniques aim to symbolise the
transformation from the demolished
site to hints of what currently is under
construction.
The last artwork in the series displays
change with the faint shapes in the
background representing buildings of the
past then overlaid with ones to take their
place. But for how long, we don’t know.
The intention in this piece was to create
an ambiance of the past trailing colour
mixing and applications.

I have been teaching in secondary schools for the past twenty years,
sixteen of which has been at Camberwell Grammar School. My passion
for print investigation was discovered when a teacher/artist mentor and
now dear friend, encouraged me to pursue my research in print through
on-going conversations, exhibitions and workshops. Parallel to my own
artistic research, I thoroughly enjoy sharing my interest in Art amongst
the students. Providing learning opportunities for further research
brings me joy, especially when I hear they are excited to come to class
and engage in a range of art and design processes.
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ANDREW LAWSON
WHEN TEACHING Year 9 Art for
example, I set the first 3 or so lessons
as a ‘liminal’ space between the school
curriculum as a boundary or threshold,
and the students’ creative freedom as the
space between.
I link this method of art teaching and
the idea of liminal spaces back to my
learning at Melbourne University and
our Reading list. “As the term implies, the
future of an art education for new times

Untitled.
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is undecided, open ended; it is a project
of discovery”.
REFERENCES
Duncum P. Art Education for New Times,
In: Studies in Art education. A Journal
of Issues and Research 1997, 38(2) p 77
Melbourne Graduate School of Education
Art reader 2009.

Andrew Lawson worked as a chef for many years before deciding
to devote his time to art making at age 50. Andrew then completed
a Master of Art at the Victorian College of the Arts in 2007. He has
exhibited in several group shows including three TAP shows: Crossing
Boundaries 2012, Sensations of Art Making 2013, and Reciprocity 2015.
Andrew was accepted into the University of Melbourne, Education
Faculty in 2009 to study the Master of Teaching. He has been employed
at Kolbe Catholic College Greenvale Lakes since 2010 teaching Visual
Art, Visual Communication and Design as well as Food Technology.
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CHARLEY LEADER
THIS ARTWORK is part of a body
of work exploring the perception of
relationships between objects and ideas.
The work relates to the theme of
the exhibition in the sense that there
is no resolute understanding of these
phenomena.

Emu (2016).
Giclée print.
40 x 30cm.
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JORGE LEIVA
THESE ARTWORKS were inspired by
the concept of “twoness”: the transitional
process of being an artist and a teacher,
living and working between two worlds. It
is also connected to the duality of having
two nationalities (Australian Colombian),
experiencing a double=culture and the
challenges and opportunities that arise
through this encounter of two practices
and cultures, when they meet, feed
from each other and sometimes clash. It
becomes a transition between two worlds

Land to Land, See to Sea (2016), comprised of:
Part one: Sea to Jungle; part two: Jungle to Mountain; part three: Mountain to Desert
part four: Desert to Sea;
Oil, clay, recycled materials on canvas.
Quadriptych size: 488x 61cm; individual panel size: 122 x 61cm.
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that connect but also have boundaries.
Sometimes this lifestyle creates a kind
of bipolarity that needs to be balanced
and sometimes a rich and bright fusion.
The artworks reflect these liminal spaces
through landscapes.

Artist, Educator and Musician, Leiva is recognised for developing and in 2009 he co-founded peopleartpeople, an organisation that links
work in various techniques including painting, drawing, sculpture, people through the arts.
prints and ceramic showing his work in many international exhibitions
including: The New York City College “Celebrating Art” (2003); Suba
Biennial, Colombia (2002,2003,2004); Inscape Collective (2011) and EL
TARRO (2010). He has involved with cross-cultural education and
expression initiatives between Australia and Latin America. In 2008
Leiva co-founded ‘El Tarro’, the smallest performing space in the world,
a creative moving space that connects people through arts experiments,
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AYLIN LLEWELLYN
THIS YEAR has presented itself as a
year of travel, four overseas countries
visited, planned trips and a last minute
jaunt. The reason for these varied from
a death, a celebration, a holiday and a
student trip.
Each leg of travel at some stage required
a period of time in transit, inhabiting a
physical and mental space of biding time.
These periods of time fluctuated, as short
as 30 minutes to over 6 hours, waiting,

Throw;
Transit
Vessel
(2016).
1, 2 & 3, 2015.
Raku
Digital
firedphotographic
clay.
print.
10 42
x 8 x 59
8cm
.4 (variable).
cm.
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anticipating ‘next’, and existing in an in
between place.
Airports, Ferry stations, waiting for
buses, these transport hubs all became
thresholds for change and disruption,
some represented tension and noise,
while others welcomed quiet and allowed
reflection.
These hubs encapsulated a liminal space,
on hold, stagnant and contemplating
unknown experiences at arrival.

There is tension in this physical space
leaving what is known, but not as yet
knowing how it will be replaced.

Her photographic work has been shown through TAP ‘Sensations’ in
Aylin Llewellyn lives in Melbourne. She works predominantly in
the medium of photography, where her practice explores the notion of 2013, TAP ‘Crossing Boundaries’ in 2012, ‘How The Light Gets In’ in 2007
shifts in identity and identity development. She has however recently and the ‘Summer Salon’ in 2002.
Aylin currently teaches Art and Personal Development at a private
started working with precious metals, leather and wood to create
unique jewellery pieces. Aylin completed a Bachelor of Fine Arts girls’ college in Brighton, Melbourne.
(Hons) at RMIT University in 2008, and the Masters of Teaching at
The University of Melbourne in 2011. Since then she has also completed
Graduate studies in Adolescent Health and Wellbeing at The University
of Melbourne.
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HELEN MATHWIN MARTIN
AND SUSIE ELLIOTT
THIS ARTWORK is part of an on-going
collaboration between Helen Mathwin
Martin and Susie Elliott exploring
environments of intimacy that punctuate
and momentarily interrupt everyday
life. These moments are a liminal space,
between the more executive modes we
inhabit that keep us productive, efficient,
presentable and rational. Inspiration for
the work comes from the artists’ own
experiences of childhood, adolescence
and other re-emerging moments that
exist outside of the logic of modern
productivity.

Untitled.
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Susie Elliott is an artist, curator and researcher living in Castlemaine,
Helen Mathwin Martin is a multimedia artist living in Castlemaine,
Victoria. Her practice explores these themes of intimacy and preverbal Victoria. Using painting, animation and textile/sculptural construction,
experience, and involves embroidery, drawing and multimedia.
Helen explores domestic moments of transgression.
(www.susieelliott.com)
(www.helenmathwin.com)
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ELLIE MARTIN
WORKING THROUGH small scale
collage allows me to have a productive
and experimental studio practice. I enjoy
the playful trial and error process of
collage and always push to create works
that portray small sculpture, maquette
style works. The piece relates to the
theme creating liminal spaces through a
subverted, interior space that presents
a surreal threshold to be viewed. I am
attracted to visual elements that are in
some sense wrong, dark, shifted, altered

House Collage no#1 (2016).
Collage on board.
30(H) x 25(W) x 2cm(D).
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or surreal. I source images for collage
that consist of sculptural or textural
form and then place many arrangements
and photograph them before I decide
on my preferred combination of images.
Sculpture and Architecture have been
long standing influences on my art
practice through my family’s culture of
hand making design and living spaces.

With a creative family heritage I have continued to make artworks
from a variety of materials over the last 15 years. All works are based on
a conceptual practice and can be made in mediums such as sculpture,
soft sculpture, painting, drawing, collage, installation, ceramics,
photography and design. I have exhibited at Galleries in Melbourne
such as Westspace, c3, Linden and TCB.
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NICK MILLER
YEARNING FOR a Specific Unknown
was created over the last year as I
was recovering from a bone marrow
transplant. The artwork is a part of a larger
series of visual ramblings that reflect our
human relationship with the world, its
matter and the beings with whom we coexist. The series in which Yearning for a
Specific Unknown is situated, explores
the tensions between the positive and
the negative, across the physical, the
psychological and the metaphysical

Yearning for a Specific Unknown (2016).
Pencil, carbon, composition leaf and varnish on
paper.
91 x 122cm.
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spheres. Where do we stand as individuals
vessels moving through space and time,
suspended in a galaxy yet grounded by
gravity? How do we mediate the positive
and negative spaces of our inner self with
the finite perception of human capacity?
How can we gather meaning from
relationships, and the world around us,
when we are forever falling through this
endless void?
Yearning for a Specific Unknown
reflects the liminal space that I have

inhabited over the last year, from working
capably in the role of a teacher and art
maker, to working solely as an art maker
with previously unrealised limitations
to my lifestyle. Yearning for a Specific
Unknown is representative of liminal
space in itself, of the various boundaries
that come with our human existence.

I currently teach Visual Communication Design, Art and Media at
St. Francis Xavier College, Beaconsfield. I work in a variety of mediums
and continue to explore my passion for art alongside design and writing.
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CLAIRE MOONEY
THROUGH MY work I investigate
principles
of
interference
and
displacement through the exploration
of pattern and landscape, playing with
the contrasts between representation
and abstraction. Using painting, print
transfer, photography and collage, the
artworks are created using multiple layers
that break down and interweave the
figurative and the abstract, disrupting,
transposing and merging.

Petri 1 (2015).
Acrylic & print transfer
on plywood.
30 x 30 cm.
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Petri 3 (2016).
Acrylic & print transfer
on plywood.
30 x 30 cm.

Petri 4 (2016).
Acrylic & print transfer
on plywood.
30 x 30 cm.

Resolutions are sought through the
fragmentation of old orders and the
morphological construction of new
conglomerate forms. The landscape acts
as a starting point, a seed around which
new forms and patterns can crystallize
and grow. It is not considered as a view
or environment, but as nature-derived
material for a pattern-hungry system,
passing through processes of serialism
and repetition. Through these processes
a link is forged between abstract and

representational forms, destabilising
hermetic
tendencies
with
visual
interference.

I have been an artist for 16 years and a teacher for 6 years. I teach Art,
Design and Technology part-time at Montmorency Secondary College
and work in my studio on my day off and on the weekend. It’s a good
balance.
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RACHEL O’CONNOR
MY WORK currently explores the
thinking and physical space around the
object or outcome. Juggling part-time
teaching, study and making artwork
means space for ideas and outcomes need
to mix.
Teaching senior secondary art reminds
me to constantly refer back to the formal
qualities of art to get a good outcome, to
follow the creative design process and to
value and be confident with my ideas.

Glitter Study 1.
Acrylic paint, glitter and aerosol on canvas.
30 x 40cm.

65

Glitter Study 2.
Acrylic paint, glitter on canvas.
50 x 50cm.

Studying Educating for Creativity this
year has probed the possible mechanisms
of intuitive thinking and to value that
which is imagined. Within all the stress
of deadlines this can sometimes get left
behind. Trusting the Ah-ha! Moments, is
central to my teaching practice. Valuing
actions, thoughts and outcomes around
the goals of teaching and learning allows
us to find our way forward when we might
otherwise not see the best path.

I currently teach Studio Art and VET Art to senior secondary
students at the Northern College of Arts and Technology, Preston. I
graduated from the ANU in 2002 where I majored in Print Media and
Painting. I have worked in community projects as well as having an
exhibiting practice over the last decade.
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VANJA RADISIC
I EXPLORE concepts of memory and
remembrance through the use of digital
tools and ‘borrowing’ my subjects from
natural environment. Trees and bodies
of water remain my focus as they play
important roles in the fabric of many
cultures and our collective consciousness.
Jerry Uelsmann continues to be a
strong influence, especially in terms of
questioning a notion of reality through
the use of photographic medium.

Paths ahead 1 (2016).
Digital photographic print (iPad based
technologies).
12 x 18 inches.
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Paths ahead 2 (2016).
Digital photographic print (iPad based
technologies)
12 x 18 inches.

My work itself exists in a liminal space:
the in-between of tangible and ephemeral,
in terms of both medium and ideas. Much
of it exists only in digital form and often
“disappears” before crossing the threshold
into the physical sphere.

I am currently working as a Public and Academic Programs Officer website www.vanjaradisic.weebly.com or follow me on Instagram at
at Deakin University Art Gallery. Prior to this role, I was a Photography instagram.com/vanjaradisic_photography .
Coordinator at Melbourne High School (2010 -2016). I have completed
a Master of Teaching (by Research) at Melbourne University in 2009,
and hold a Bachelor of Fine Art from RMIT and Diploma of Visual
Arts from Swinburne University. I have been continually exhibiting
since 2003 both in Australia and overseas. In 2015, I published “iPad
for Photography Students: Project based approach” ebook (available
on iBooks Store). For more information on my art practice, visit my
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DAVID RATTIGAN
MY THREE artworks explore the
transformation from tadpole to frog,
balloon to balloon animal. I am amazed at
the primordial origins of the frog. It comes
from such humble beginnings, unchanged
for millennial. Frogs are extremely hardy,
like the Spencer’s Burrowing Frog, and
can live in the desert. However their
delicate skins and depletion from high
altitude mountainous regions also act
as a barometer for the onset of global
warming. There is a correlation between

Untitled.
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the fine frog skin and the fragility of
the balloon animal. The environment
for the balloon must maintain a certain
equilibrium. It can’t be too hot or it will
pop. Its skin could be popped by too
much dust and surrounding sharp flecks.

I graduated from Edith Cowan University in 2001, majoring in
painting and print making, dabbling in glass blowing and music. In 2002
I studied music at Box Hill TAFE specializing in trumpet. I joined the
Army Reserve Band and taught instrumental music and art at various
schools. I acquired a position at Thomas Carr College Tarneit. In my
four years at the college I have taught a variety of subjects including year
11 and 12 VCAL, art and drama, music and english. I work part time as
an aqua aerobics instructor at MSAC and am currently studying part
time at La Trobe University.
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KRISTEN RETALLICK
“MAPS TO made-up places”.

This work represents landscapes from
an aerial perspective. By recreating
images of coastlines in watercolour,
then creating a stencil from the images
for screen-printing, I am forcing the
naturally changing image of the landscape
into another transient composition. I
enjoy looking at topography in this way,
as it tends to become more of an abstract
picture made up of shapes, rather than
what we expect to see.

Maps to made up places 1
(2016).
Sreen Print.
480 x 616mm.
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Maps to made up places 2
(2016).
Screen printing ink on paper.
450 x 555mm.

Maps to made up places 3
(2016).
Screen print.
455 x 510mm.

I visited the Aran Islands on a trip to
Ireland in 2009 and was inspired by the
rugged coastlines that present such an
opposing narrative to the traditional,
picturesque ‘Island holiday’. I enjoy
exploring concepts in my artwork that
are at once similar but vastly different.
This idea helps me to make sense of the
liminal, transitional space that I inhabit
in my classroom and workspaces as an
artist.

Kristen Retallick is an artist and educator. She graduated with a
Master of Teaching (Secondary Art) from the University of Melbourne
in 2015 and is a graduate of a Bachelor of Visual Arts from the University
of Ballarat. Kristen is interested in leading students and teachers to
value the arts. She has exhibited in galleries in Melbourne and focuses
her work on drawing and printmaking. Kristen is currently a teacher
and The Arts domain leader at Wheelers Hill Secondary College.

72

EMMA RICKARDS
I ONCE had a student who gave me
the most wonderful book. “To be lost”,
it said, “is to be fully present, and to be
fully present is to be capable of being in
uncertainty and mystery”. As a designer,
I regularly sit in those murky spaces
between problems and solutions, where
being lost is part of finding the answer. It
is a waiting game, a balancing act between
patience and perseverance as the right
ideas form and take flight. As a tertiary
teacher, I also sit regularly in liminal

Stormy Weather (2016).
Giclée art print on natural cotton rag paper
(framed).
A1 (594 x 841mm).
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spaces and play the waiting game, but
here I’m not pulling the strings. Shortterm contracts and sessional loads cast a
shadow on long-term plans, and sitting in
the uncertainty isn’t easy. There have been
some extra choppy seas of late, and I find
myself heading into unchartered terrain.
I put on a coat for protection from the
weather, made with the marks of those I
love the most. Their constancy counters
the chaos. And despite the stormy
weather, I can venture out in my raincoat,

get lost, and find new ways home.

Emma is a Visual Art Education lecturer and Clinical Specialist
at the Melbourne Graduate School of Education, where she teaches
in the Master of Teaching: Secondary program. She is also a designer,
illustrator and author of educational resources for teachers of Visual
Communication Design. In 2015, Emma began a Master of Education by
Research, and is currently investigating the gap in pre-service teacher
training of secondary school design educators.

74

SUSAN ROBSON
MY IMAGES are drawn from my
complex response to everyday routine.
What catches my attention are aspects
of the intimate domestic space that are
experienced as ordinary and familiar
but can also be reframed as constricting,
mutant and gothic in flavour, and so
become compelling. My art making
happens in stolen moments; it must
coexist with the jumble of the dining
table, it must slide in between backpacks
in the car boot, fit between the folded
laundry and the gathering storm of the
kitchen bench.

Domestos (2016).
Drypoint etching.
29 x 42 cm.
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I work full time at a P-12 government school in Melbourne’s south
eastern growth corridor. I am also a single mother to primary school
aged children.
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CLARE SANDERS
MY DESIGN uses collage and assemblage
techniques to explore the concept of
space aesthetically and conceptually.
Space for curiosity, inspiration, reflection
and visualisation. The design uses positive
and negative space to unpack the routine
of the designer-teacher but further
explores how practice + teaching occurs
in real time, within an irregular path of
creative gasps. This design contributes to
an ongoing capsule of garments.

Untitled (2016).
Cut paper and ink.
30 x 30 cm.
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This work explores the daily life of a
designer-teacher. Design practice and
teaching works in fusion but is also
segmented.
Movable,
unstructured
time, travel and distance within liminal
teaching spaces provide opportunity
to propel artistic inspiration. Holidays,
after hours and weekends become the
expanse in which creative practice can be
nurtured. My design works are created
within the liminal space available to
practice creatively amidst teaching.

I graduated with a Postgraduate Diploma of Teaching (Secondary) of Teaching at the University of Melbourne whilst teaching secondary
from the University of Melbourne in 2012. I hold a Bachelor of Design Textiles and Design.
(Fashion) with Honours, which I completed in 2007 at the Royal
Melbourne Institute of Technology (RMIT). I have worked in the fashion
industry including positions in textile design and brand management,
from which I established my own fashion practice and subsequent
label. I balance my professional design practice with teaching, actively
designing and selling collections. Currently I am completing the Master
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WENDY-JANE SHEPPARD
THE APPEARANCE of the completed
commissioned portrait I initially
envision in my mind metamorphoses and
transforms throughout the whole step by
step process of a person commissioning
me to undertake a portrait of their
beloved animal companions, through to
the final completed portrait. Until the
portrait is finished and delivered I occupy
a liminal space, the place of transition,
anticipation, and not knowing the
ultimate outcome……and then resolution

Poppy (2015).
Graphite, coloured pencil & watercolour.
90 x 72cm.
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when the portrait is finally completed,
and then to start the next commissioned
portrait to once again occupy a liminal
space!

Wendy Jane Sheppard’s 30 year artist career encompasses numerous
portrait commissions for clients in Australia and overseas, Fellowship of
the prestigious Royal South Australian Society of the Arts in 1999, BA
(Honours) Visual Art, MA Teaching, membership Portrait Artists of
Australia and the Australian Guild of Realist Artists.

80

LACHLAN STEWART
WHEN PRESENTED with a new brief,
I always let the first images that come
to my head as the guiding force for
concept generation. For liminal spaces, I
saw environments that extended beyond
the ordinary while retaining the notion
of familiarity; a place you’ve been but
never seen in this light. I constantly see
effects and methods that I’d like to try,
and open briefs give me opportunity to
experiment and open the client’s mind to
new ideas and solutions. For these pieces,

Resolutions 1 (2016).
Photocollage.
10x15cm.
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Resolutions 2(2016).
Photocollage.
10x15cm.

Resolutions 3 (2016).
Photocollage.
10x15cm.

I used a range of digital manipulation
techniques and stock photography,
always appreciating the opportunity
to trail new techniques and expand my
skillset. Maintaining design practices
outside school is crucial for me, to keep
my passion for design and learning alive,
and to continually develop new ideas and
activities for the classroom.

Lachlan completed his bachelor in Industrial Design in 2009, and his education researcher, and part-time as a visual communication teacher,
graduate diploma in education in 2010 (via Master of Teaching). In 2015 he enjoys the process of investigating the latest educational trends, and
he completed the research pathway, investigating methods of online the opportunities to employ them in a classroom environment.
collaborative learning as a method for expanding the skillset of graduate
art teachers.
Working on a wide variety of projects as a freelance designer, from
corporate branding and web design, illustration and graphic art, to
portable café designs, Lachlan enjoys following his passion for visual
communication wherever it can take him. Working part-time as an
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RAMONA TILLEY
MY ART making allows me to explore
ideas and experiment across different
media. I examine the small and personal,
as well as the overwhelmingly universal.
It is process and catharsis, play and
discovery.
Teaching, for me, is about inspiration.
My job is to inspire my students and, if I am
doing my job effectively, it is impossible
not to also become inspired myself. I love
the design process, the generation and
teasing out of ideas, the ticking of minds,
and the leap of connections; living in the
liminal spaces.
Do Androids Dream of Satin Sheets? is
the second painting in a thematic series
which explores issues concerning anxiety
and the internal machine. This piece, a

mix of acrylic and oil on canvas board,
deals with feelings of self doubt and
perfectionism. The machine that once
was the surrounding world, now becomes
something more personal. It is always
working; moving, making, persisting. It is
the machine of self.
Forests, for me, have always been
magical places; lush worlds unto
themselves where mythical creatures
might be found. These two photographs
capture the textural qualities and the
twisting, striated lines found on a ghostly
tree.
Do Androids Dream of Satin Sheets? is
the second painting in a thematic series
which explores issues concerning anxiety
and the internal machine. This piece

deals with feelings of self doubt and
perfectionism. The machine that once
was the surrounding world, now becomes
something more personal. It is always
working; moving, making, persisting. It is
the machine of self.
Forests, for me, have always been
magical places; lush worlds unto
themselves where mythical creatures
might be found. These photographs
capture the textural qualities and the
twisting, striated lines found on a ghostly
tree.
A leaf from an ornamental cherry,
decorated with dew drops, lies on a lawn
of fake grass; a fleeting juxtaposition of
natural and unnatural greenery.

Ramona Tilley teaches Visual Art and Media at Balwyn High School.

Do Androids Dream of Satin Sheets?
(2016)
Oil and acrylic on canvas board.
40 x 55 cm.

83

The Word for World is Forest
(2015).
2 x Colour photographs,
inkjet print.
2 Photos, each 15 x 20 cm.

Bladerunner (2016).
Colour photograph, inkjet print.
20 x 30 cm.
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CLAIRE VIRGONA
THIS
PHOTOGRAPHIC
practice
explores the perceptual experience
through abstracted imagery. It is situated
in the tradition of the post-internet
aesthetic and contemporary artists
including Brad Troemel, James Bridle,
Rafael Rosenthaal and Artie Vierkant.
The
artworks
address
phenomenological theory, the notion
of prioritising the embodied perceptual
encounter, and Walter Benjamin’s concept
of the loss of the aura. My artistic process

Untitled- Abstract Motion I (2016).
C-Type photograph.
57 x 61 cm.
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Untitled- Abstract Motion II
(2016).
C-Type photograph.
61 x 61 cm.

Untitled- Abstract Motion III
(2016).
C-Type photograph.
57 x 61 cm.

starts with the creation of authentic
and unique sculptures, which are then
photographed and digitally manipulated
to create the final metallic C-Type
prints. This generates a play between the
authentic physical object and the edited,
reproducible image.
Creating artwork inspires and
informs my teaching practice. I am able
to engage and excite students through
authentic artistic practice in addition
to creating new curriculum, resources

and skills. Exhibiting allows a unique
communication with the viewer enabling
the audience to question the boundaries
of their own perceptual encounter.

Claire Virgona graduated with the Master Teaching (Secondary,
Visual Art), completed via research, from the University of Melbourne
in 2013 and obtained a Bachelor of Fine Art with Honours from Monash
University in 2009. Claire is a practising photomedia artist and is
currently teaching English through the Visual Arts in Jiaxing, China.
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TIFFANY WILLENBERG
AS AN artist and an educator I see art
as both a means and an end to finding
new ways of learning and understanding
about ourselves and our place in the
world.
My collages were created with
recycled magazines and marbled paper.
Creating art with limited access to tools
and materials required resourcefulness
and adaptability. I chose to construct
in a medium that communicated the
overwhelming feelings and sensations of

living in constant state of flux. Making
sense of so many new places, cultures and
situations was often disorientating and a
surreal experience.
The vulnerability that we feel in
creating and sharing art is a process
that should be celebrated between
practitioners, students and educators.
Exploring new methods and challenging
myself in different creative environments
has provided a renewed empathy for the
way that students experience creating

and sharing art in the classroom. Through
this experience my practice has evolved
to include a broader understanding of
creative processes, as both an artist and
educator.

After completing my Bachelor of Fine Arts at Monash University and
Masters of Teaching Secondary (Visual Arts) at Melbourne University,
I worked at an independent Melbourne high school. I have begun
teaching again after having recently returned from travelling through
Latin America.
I draw inspiration from new and old artists and the everyday mundane and inanimate objects, natural forms, patterns, landscapes
and textures.
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KIM WINTON
IN FURNITURE making it is common
to learn through replication, we borrow
the beautiful designs of others to hone
our skills before reaching the stage of
being able to develop our own unique
compositions.
After studying furniture making in
my spare time for the past 3 years I am
finally beginning to select projects that
will allow me to develop particular skills
in line with my interest and developing
ability.
The Moser-Buchanan stool I am
presently working to complete is a design
crafted by Master American chair maker
Curtis Buchanan whose version of the
stool is based on a design by Thomas
Moser.

Waiting (Replication Moser/Buchanan
Barstool) Wooden Barstool (2016).
US Walnut and Butternut .
100 x 45 x 350mm.
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The stools are being crafted from Black
Walnut and Butternut and be finished
with oil. The seats and spindles will be
carved using hand tools. The legs and
stretchers turned by lathe and the crest
rail steam bent.
Thus far, I have devoted most of this
year’s Saturday afternoons to constructing
the stools and still I have work to do. It
is slow process and I often wish for more
time to spend on them, but there is also
something to be said for the time I spend
in between physically making the stools,
thinking about them, reflecting about
the processes of construction and looking
forward to the next step in the process.
The design for this stool is attributed
to Master Chair Maker Curtis Buchanan

who has generously shared some of the
intimate details of its pattern with me
through his correspondence with my
woodworking teacher Alistaire Boell.

Kim Winton completed the Post Graduate Diploma of Teaching at the
University of Melbourne in 2010 and graduated with a Bachelor of Fine
Arts (Sculpture) from the Royal Melbourne Institute of Technology in
2009. She also holds a diploma of Visual Arts from Box Hill Institute of
TAFE. Kim is currently teaching Art at Lyndale Greens Primary School.
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EDITH COWAN
UNIVERSITY
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The Word for World is Forest (2015).
Ramona Tilley.
2 x Colour photographs, inkjet print.
2 Photos, each 15 x 20 cm.
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EMILY AMORAAL
RESOLUTIONS AND creating liminal
spaces is a process – a cycle. It goes on,
around and around as you strive to reach
goals. Maybe you seek to achieve a higher
education academic degree, or climb to
the highest point on the business ladder,
or travel the world to lend a hand to those
less fortunate and make a difference.
Maybe all you want is to learn to be
happy and content in the circumstances
in which you have been placed.

Untold (2016).
Mixed media.
1.1m2.
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Each of us has an untold story;
something of the past, the present or the
future. We set goals, aiming to find our
sense of place and purpose in this life;
we create liminal spaces. Sometimes we
are able to cross that space and find a
resolution... only to find that there are
more things to strive for, more goals to
set. It is the endless, untold circle of life.

I am a fourth year Bachelor of Education student who is striving to
find her place in life as a Christian teacher and artist. I see myself as
a student for life; someone who will continue to learn new content,
develop my art skills and explore abstract concepts - particularly as I
transition from full time student into the role of a teacher in a secondary
visual arts classroom.
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SARAH HICKS
MY MULTIMEDIA artwork explores
the concept of a liminal atmosphere
reflecting the relationship between
clouds and emotions. I am drawn to the
way a natural system can affect and reflect
an emotional state, transitioning from
one state to another through a physical
reaction.
Clouds affect one’s emotions and
emotions reflect the clouds, constantly
moving, changing and disappearing.
They emanate the diaphanous; altostratus

Inner veil (2016).
Multimedia installation.
1160 x 778 x 600mm.
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or nimbostratus forms, resonating the
spectrum of emotions one can experience.
Emotions are a “cloudy” transition when
one is in a state of consciousness; vision
can be a haze, swirling with movement
as a rush of sensations are bearing down
like a dark cloud on a clear day. Artists
Min Woo Bang and William Turner have
inspired my artwork as their depictions of
clouds have always affected my emotions
and taken me to a place of thought,
reflection and apprehension.

I am currently finishing a Bachelor of Education majoring in Visual
Arts. Largely, I aspire to be a great educator who excites the minds and
imaginations of all students whom walk into my art room. I aim to
exercise and support creativity and self-expression and in doing so, by
exercising my own art practice, where I indulge in exploring different
mediums and techniques.
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TYFFANIE JOHNSON
CHALLENGED WITH the exhibition
theme of ‘creating liminal spaces’, I found
myself reflecting on the notion of the
conscious mind creating spaces in our
memories. The idea that small details of
our identity dissipate with age, inspired
my research into the transitional stages
of patients who suffer with Alzheimer’s
disease.
Having a history of the disease
affecting my family members, I am often
confronted with the possibility of my own

Unconscious Spaces (2016).
Mixed media.
70 x 60cm.
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transition from carer to patient. For this
reason I find the idea of losing memories
distressing, as it could mean I am at the
very threshold of my own deterioration.

An advocate for education, my dual passion for the visual arts and
biological sciences has provided me with new avenues for communicating
and making my own connections with the world. My studies at Edith
Cowan University have provided me with a philosophy that embodies
curiosity, as the driving force to become a critical thinker that acquires
knowledge through inquiry, practice and problem solving.
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KANITA KOMADRIC
‘Nepoznato’ is a print created to
comment on my personal struggles
associated with the idea of graduating
university at the age of 21. The artwork
features an enlarged copy of my birth
certificate with a drypoint print of the
human brain along with a series of my
own finger prints to communicate the
idea of personal identity and its inevitable
change overtime. ‘Nepoznato’ which
translates to ‘the unknown’ is a simplistic
piece in some ways, but highlights the fear

Nepoznato (2016).
Drypoint etching
297x420mm.
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that I have for the unknown. This being
the unknown of where I will be 6 months
or even in 20 years’ time. In creating this
piece I was reminded of all the questions
that I have asked myself over the course
of 4 years and as my final semester at
university comes to an end I have one last
question for myself and that is, “Are you
ready?”

Kanita Komadaric is a fourth year Bachelor of Education pre-service
teacher, with a major in Visual Arts and a minor in English. She aims
to inspire her students, both through her work as a teacher and an
educational volunteer for programs such as Teach, Learn, Grow.
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MADDISON LEWIS
MY ARTWORK is inspired by the
liminal space in the idea of peace. Real
peace and security is a concept so foreign
nobody can be confident to say what it is
or how to attain it.
Liminal space can refer to the
transitional phase we experience when
we traverse into the unknown. This
time period of uncertainty is something
that everyone will experience as we face
conflicts either against ourselves or
the ones we love. In relation to bigger
conflicts such as wars, there are always
going to be unknown factors. Peace has
been reached before, when treaties have
been signed, only to be broken. In turn
some may wonder how real and stable is
the current peace people feel. Despite the

Lost (2016).
Watercolour on paper.
Three panels - 560x760mm.
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unknowns we need to stand firm in our
resolutions if we are to advance forward
to enjoy true tranquility.
The objective of my work is to move
people to look beyond the obvious. While
there may be “resolution” after a conflict,
people will still suffer from the after
effects of related trials and tribulations.
Not everything can be seen in black
and white. The question is how do you
move on when there is still so much left
unresolved?
The objective of my work is to move
people to look beyond the obvious. The
media only ever shows a selected view
of war and peace, obscuring the bigger
picture. While there may be “resolution”
after a conflict, people will still suffer

from the after effects of related trials
and tribulations. The war may be won
but homes were destroyed, lives lost,
and lands desecrated. More personally,
friendships are over, family torn apart and
futures look bleak. Not everything can be
seen in black and white. The question is
how do you move on when there is still so
much left unresolved and lost?

I am currently in my fourth and final year of a bachelor degree
of education. Throughout my studies I have enjoyed being a part of
various exhibitions including Spectrum at Edith Cowan University. This
has given me the opportunity to combine my own studio work with
classroom teaching. My passion is painting and glass work, looking at
different themes that not only stimulate the mind but heart as well. Art
as a subject has endless opportunities to explore that are only limited by
ones imagination. I became an art teacher though, due to my own love
of art and a desire to share that love with others.
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JOSEPHINE LUNDY
LIMINAL SPACES in my life are
ever evolving, as I am part of many
environments: artist, teacher, and the
queer communities (LGBTQI+). ‘BSTs’
a mixed media study of the Bed nucleus
of the stria terminals region of the brain
(BSTs). This region in the forebrain
is essential for sexual behaviours and
responses to stress and anxiety, BSTs
comments on my connection with the
many environments that I consider myself
to be present in.

TBSTs (2016).
Ink on watercolour paper, perspex projection.
55 x 55cm.
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My artwork is based on research
on liminal spaces within the queer
community, in particular individuals who
identify as transgender. Studies suggest
that in female to male transgender (F2M)
individuals prior to hormone treatment
(the injections of Testosterone), the
bed nucleus of the brain is similar or
the same size as non-transgender male
counterparts.
In my artistic practice I endeavour
to remain connected to the ‘arts world’

and to express my feelings and thoughts
about the world around me. My teaching
practice, through art allows me to
fulfil intrinsic desires to help others, to
educate, inspire and ignite creativity.
More importantly to encourage diversity
and individuality through the journey of
authentic learning.

I am about to graduate a Bachelor of Education (Secondary). Myself
as artist and educator will (I hope) remain as closely bound as the bond
twins share (I am a twin…trust me its close!) through the experience of
sharing a mother’s womb. I would be failing my students if I were not to
remain as an authentic artist, ever evolving through the liminal spaces
in my life.
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GEOFFREY LUMMIS
THROUGHOUT MY life I have always
enjoyed the plasticity of clay, capturing
the moment. I am fascinated by the
reflections of movement and the energy
of embodiment that is apprehended in
the constructive process. Frequently I just
play with assembling t-pots and exposing
the jointing methods. I build cylindrical
towers and juxtapose crude human
constructive techniques against organic
themes of growth and struggle. Equally
important to me is the Raku firing process

Koa Constructions (2016).
Ceramic and mixed media.
100 x 100 x 100cm.
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and especially copper red reduction firing.
It is essential to get involved with the
firing cycle, the anticipation of what the
flames and glaze will do to the forms. The
firing process is very dramatic a balancing
act between rewards and disaster. Pulling
pots from the kiln and burning them in
sawdust is part of the embodiment. It is
often timing that produces the treasured
object, the heat, the danger, the flairups and the impatient anticipation of
discovery.

I am currently the Deputy Director of the Edith Cowan Institute
for Education Research. I am involved in a range of interdisciplinary
research projects that ranging from The Arts in Education through to
STEM Education. I have taught visual arts and science education in the
university sector for over 30 years. Currently I am teaching ceramics to
secondary visual arts pre-service teachers, as well as fine arts students.
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LISA MONAHAN
I OFTEN wonder what it might be
like to be able to read the history of a
person if all the choices they had made
throughout their lives were laid out upon
their surface.
In this body of work I aim to consider
how we are marked when we change and
grow. Each work seeks to consider the
evidence of our lives, some marks are
faded or hidden from view and some sit
high on the surface for all to see. I have
always been fascinated with personal

They carried all of their lives hidden inside (2016).
Ceramic
15 x 15 x 150cm.
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histories and how each choice we make,
no matter how insignificant it might
seem, imprints upon us.
In this body of work I aim to consider
how we are marked when we change and
grow. Each work seeks to consider the
evidence of our lives, some marks are
faded or hidden from view and some sit
high on the surface for all to see. I have
always been fascinated with personal
histories and how each choice we make,

no matter how insignificant it might
seem, imprints upon us.

I am currently completing my final semester in the Bachelor of
Education (Secondary) majoring in Visual Arts at Edith Cowan
University. Much of my previous artwork has been figurative and twodimensional so this exhibition provides me with an opportunity to
challenge myself with new materials and to push ideas. I am blessed to
share my life with my son Jack and my partner Terry, who choose to
allow me to follow my dreams and always support me unconditionally.
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JULIA MORRIS
MY ART practice is often inspired
by literature, with my current work
exploring the lessons from fables. Both
linguistic and visual texts have the power
to make their audience to take pause and
reflect on the moment in time. Often
these texts encourage me to reflect on
where it is I am in relation to a bigger
picture, and where it is I am heading. In
this way, I see texts as a vehicle for change.
Maintaining an art practice is an
ongoing challenge as I drift between the

The Crow and the Swan (2016).
Linocut print.
560 x 760mm.
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roles of researcher, teacher, academic
coordinator and artist. As such, the ‘hats’
I wear in my work mirror the themes I
explore in my work. However, negotiating
and embracing this transience allows
each interaction to be enriched by a
wider range of experiences, and I feel this
outcome is worth the challenge.

I am a researcher and teacher in the School of Education at Edith
Cowan University in Perth, where I coordinate the Visual Arts Education
(Secondary) courses. As a Visual Arts and English teacher I have always
the intersection of literature and the arts. My research aims to engage
students in the analytical processes of responding to artworks, as well
as using the arts as a vehicle for critical thinking, STEM education, and
providing affective support.
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PERSEFONE MAIETTA

Portes 1 (2016).
Ink, acrylic and metal on wood.
24 x 24cm.
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Portes 2 (2016).
Ink, acrylic and metal on wood.
24 x 24cm.
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SHANICE STACEY
OFTEN I get lost in my thoughts and
wonder where my life is going. It can feel
like there are planets, stars and moons
swirling around in my head. Choosing a
direction to follow and actually sticking
to it can be a daunting yet exciting
journey.
This artwork depicts the emotions
and confusion experienced throughout
years of questioning life choices. The
Surrealism movement has always taken
my interest. I am fascinated by bizarre

Untitled (2016).
Mixed media.
160 x 64cm.
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concepts and how they can make a viewer
feel confronted. I wanted to incorporate
surrealistic elements to convey how the
‘space’ inside our minds isn’t quite that
easy to understand.
My aim is for people to view my
artwork and feel a sense of familiarity.
Everyone at some point in their lives
would have questioned whether they are
heading down the right path, many still
are.

I chose to use the medium of spray
paint because of the layering which
can be achieved. It represents the past
experiences of our lives and how they will
always remain, despite the new ‘layers’ we
are continually adding on. This essentially
conveys the complexity of the mind and
its many facets.

I am undergoing my final semester of study, completing a Bachelor
of Secondary Education with my major area being Visual Arts and my
minor content area being Catholic Education. My main ambition has
always been to inspire and mentor young people. I believe the arts can
be a powerful way to engage and create positive learning environments.
I hope that I can create a space for students to express their creativity
and use art as outlet, not just a subject.
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GILL TREICHEL
MY WORK deals with the perception
of textures found in domestic settings.
Teapots, cups and jugs are knitted, then
dipped in porcelain slip and fired to
produce pieces which appears to be soft
and yielding, but in reality are hard and
cold.
The use of everyday things such as
thread, ink and clear film to produce art
pieces holds an endless fascination for me.

Knit one, slip one (2016).
Porcelain slip.
20 x 20 x 10cm.
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Pigeon Pair (2016).
Ink, transparent film.
32 x 42cm.

I have been involved with Ceramics and Art Education at Edith
Cowan University over the last 30 years, both as a student and staff
member.
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TAP 2/52

Maps to made up places 2 (2016).
Kristen Retallick.
Screen printing ink on paper.
450 x 555mm.
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DURING NOVEMBER, studioFive and ECU Western
Australia will co-host two weeks of extraordinary events.
TAP 2/52 will feature the annual TAP exhibition ‘Resolutions:
Creating liminal spaces’, opening in studioFive MGSE. The
exhibition opening address will be given by Vice Chancellor’s
Fellow, Maxine McKew.
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TAP AEV FORUM

Reduction Print Series.
Gina Grant.

To coincide with 2/52 TAP2016, Exhibition and National TAP
Symposia, Art Education Victoria (AEV) is facilitating an artist
teacher/art educator panel seminar in conjunction with the
Teacher as Artmaker Project (TAP) at the Melbourne Graduate
School of Education.
AEV Vice President, Kathryn Coleman and Councillor,
Tahlia Jolly will facilitate this panel presentation with selected
exhibiting TAP2016 artist teachers and Melbourne based art
educators. The panel discussion will focus on the benefits of
creative practice to teaching and learning, struggles of sustained
practice, and strategies for developing simultaneous identities.
PANEL SPEAKERS WILL BE ARTIST
TEACHER/EDUCATORS:

Craig Frankland graduated with a Master of Teaching
(Secondary Art) from the University of Melbourne (2012) and
obtained a Bachelor of Graphic Design (Honours) from Monash
University (2001). Craig has worked on a range of commercial
design projects including furniture design, exhibition design,
branding, type design, advertising, illustration and website
design. Craig is a practising artist, designer and full time teacher
of Design Technologies at Sunbury Downs College
Vanja Radisic is an Australian – Bosnian artist, educator
and author.She holds Master of Teaching (by Research) from
Melbourne University (2009) and a Bachelor of Fine Art from
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RMIT (2005). Prior to her role as a Public and Academic
Programs Officer at the Deakin University Art Gallery, she was
a Photography Coordinator at Melbourne High School. In 2015,
following a year of travelling, photographing and writing her
way around Europe, Vanja published “iPad for Photography
Students: Project Based Approach”, a best-selling ebook on
iBooks Store. She dreams of becoming a hermit and retiring
with her art and books somewhere far, far away (preferably in
Northern Queensland).
Lis Johnson has practiced as a professional sculptor for over 25
years, specialising in figuration. Lis has a Bachelor of Arts (1983),
Bachelor of Creative Arts (1986), Graduate Certificate of Arts
- English Literature (2009). She taught Sculpture part-time at
College of Fine Arts UNSW 1987-1991, before becoming a fulltime practising artist. After completing the Master of Teaching
- Secondary, Visual Art and English (2014) she taught Visual Art
and Technology at The University High School in 2011-2012. She
has since been busy with commissioned sculpture work and has
not taught for the past few years. Lis has just completed a large
scale bronze portrait of an Australian sporting champion, and is
working on her fifth statue for the MCG; both will be unveiled
in early 2017.
Michele Stockley is the Senior Educator at the National
Gallery of Victoria. After completing a Bachelor of Education
and teaching visual arts in a secondary school for several years,

Michele began a career in gallery education which has now
spanned several decades, and has involved her working in
educator roles at Monash University Museum of Art and the
National Gallery of Victoria, and on project work for numerous
other public galleries. Michele is also the author of two secondary
school visual arts texts Art Detective and Art Investigator.
Cat Poljski is the current Head of Faculty at MGS and
completed her MFA in Fine Arts at Monash University. She
exhibits regularly both nationally and internationally and has
been on residencies in Beijing, New York and Munich. She
runs a studio with ten other artists in East Brunswick and has
been a practicing artist since she completed her undergraduate.
She was recently involved in a project that involved navigating
Melbourne titled, 37°48’S Artists Navigate Melbourne, which
was exhibited at the 2014 New York Print Fair, the Sofitel in
Melbourne and is now travelling to São Paulo in Brazil. She
loves what she does and will continue to make art
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NATIONAL
TAP
SYMPOSIUM

Transit (2016).
Aylin Llewellyn.
Digital photographic print.
42 x 59.4 cm.

JON CATTAPAN
An Autobiographical Journey

2/52 TAP2016 National Symposium
9/11/16
This National Symposium brings
together artist teachers from Melbourne
and Perth to discuss their practice based
methodologies
underpinning
their
identities as artist, teacher and artist
teacher.
Do these roles overlap? Is the actual
day to day work of each very different?
The context, audience and purpose

dramatically shifts away from you, to your
artist students and to other artists in each
role. How do we live and work in this
entangled and often liminal space?

THIS PRESENTATION will be largely
autobiographical and will show how changes
to teaching platforms, courses, institutions
and funding have impacted upon a serious
working artist continuing to contribute
to academia from sessional academic
right through to current Professorial
engagement. Covering a period from 1980 at
Melbourne College of Advanced Education,
my subsequent engagement at RMIT, Ohio
State University, ANU and my long career
at VCA, I will seek to demonstrate through

personal example, how artist academics have
had to respond to the challenges of everincreasing accountability and measurement
within academia whilst concurrently
accounting also in much more measurable
ways for their practices. In particular, I will
speak to the development of art schools and
arts training institutions becoming fullyfledged university faculties. I will also speak
to the rise of ERA measurement and how
this too has had an impact on how an artist
academic will account for her/his practice

Jon Cattapan is Professor of Visual Arts and currently Deputy
Director of VCA. He has had a long career as an academic beginning
at Melbourne College of Advanced Education which became School of
Creative Arts at University of Melbourne. He subsequently worked at
RMIT, Ohio State University as a visiting artist/academic, ANU and
has had a long career at VCA. He has also guest lectured, examined,
advised on and reviewed courses both nationally and internationally.
His concurrent career as an artist is a long and distinguished one. In
2006 he was honoured with a full survey ‘The Drowned World, Jon
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as research and the likely impact therefore
when assessing academic performance.
My presentation will feature concurrent
examples of artworks from the periods
being discussed.

Cattapan works and collaborations’ at the Potter Museum of Art, In
2008 he became Australia’s 63rd War artist for the Australian War
Memorial with a deployment to Timor Leste. In 2014 he was awarded
the Bulgari Art award, Australia’s richest painting award. And just this
year he has commissioned by the Melbourne Festival to design an Art
Tram. Cattapan’s works are held all state museums and many important
University collections as well as significant corporate and private
collections.
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SUE GIRAK
Tentative Steps towards Pedagogical Change: Walking Together with Pride

RETURNING TO the classroom, postPhD study, delivers an opportunity
to consolidate learning and refine my
pedagogical practice. As an artist/
researcher/teacher, I envision my place in
the school context is to inspire students to
make original art with personal relevance.
This is a challenge in a climate where the
product takes priority over the process.
Walking Together with Pride is a schoolwide project that began with a teacher’s
request to explore scale through art.

Sue Girak is an artist/researcher/teacher currently teaching visual arts
in a Perth primary school.
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LISA RADFORD
A proposal with a past, a syllabus in reverse

PRACTICE
LEAD
teaching
for
unprofessional practice, teaching via
stealth, amnesia and not-knowing for a
critical present.

Lisa Radford is an artist who writes and teaches. She was one of
fourteen artists profiled with a solo presentation of as part of Painting.
More Painting at Australian Centre for Contemporary Art earlier this
year. Other recent exhibitions include Approx. Geez Louise, Sutton
Projects, Melbourne, 2015, and The 3rd Ural Industrial Biennial of
Contemporary Art, Russia, as part of Footnotes – a collaborative project
with Liang Luscombe and 3-Ply publishing (Fayen d’Evie). Between 1999
and 2010 she was a participant in the collaborative art group DAMP. Her
current exhibition Dear Masato, All at Once, 2016.
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http://westspace.org.au/exhi/15677/dear-masato
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LUKE SINCLAIR
Dear You.

Luke Sinclair is an artist, zinemaker and teacher. He is one of the
coordinators and one of the founding members of the Melbourne Art
Space Sticky Institute where he has worked since 2001. Sticky Institute
is an Artist Run Space that is dedicated to zines. Luke has produced
over 800 individual zine titles over the past twenty-three years. His
zines are distributed every week in Melbourne, Sydney, Newcastle,
Wagga Wagga, Glasgow (UK), San Francisco(USA), Chicago(USA)
and Brighton (UK) as well as through Sticky Institute, Take Care
Zine Distro, Breakdown Press and Pioneers Press. Luke has worked
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as a teacher for past eleven years both as a printmaking teacher and
Studio Arts teacher at Princes Hill Secondary College (2012 – 2016) and
at Merriang Special Developmental school where he worked as an art
teacher, swimming teacher and classroom teacher at both the primary
and secondary campuses (2006 – 2012). He plays guitar and sings in the
bands The Church of Hysteria and Plastic Knife and takes lead vocal
duties in acapella metal band Made Austria.
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ALICE FENNESSY
Space and practice How does the practice of teaching shift when it moves outside the
classroom? And how does this shift impact upon the arts practice of the teacher?

Alice Fennessy is an educator at The National Gallery of Victoria
and artist. Growing up in New Zealand, she studied fine art at Massey
University Wellington, before studying Secondary Teaching at the
University of Melbourne in 2014. She then worked as a secondary art
teacher while also continuing with her arts practice, before entering the
field of museum and gallery education in 2015. Her arts practice involves
drawing, zine making and writing, exploring themes of memory, place and
identity.
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ALI BLACKWELL
a/r/t + design

MY FOCUS is on combining my roles
as Arts practitioner, Researcher, Teacher
and Designer.

Alison Blackwell, a Graphic Designer and business owner with
twenty years of industry experience, has recently taken her professional
expertise into the high school classroom, developing Design courses
for secondary school students in Western Australia. Often unable
to categories her expertise to one subject area, she teaches specialist
Graphic Design, Photography, Visual Arts, Ceramics, Textiles, Digital
Technologies, Film Media and Animation.
In her youth she identified as a talented Arts student with exceptional
skill in grasping numeracy concepts, which lead to a Bachelor of Arts
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(Design) specialising in Multimedia and Graphics Illustration, followed
by a decade of experience in Advertising, Corporate Image Management
and eventually operating her own Design Business. These years built a
foundation for later developing authentic real-life learning experiences
to build critical and creativity competencies and prepare our students
for the innovation economy of the future.
Arts and Technologies education has become her passion, enriching
the lives of the future generation and initiating a much needed change
in systemic approaches.
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TAP FRINGE

Inner veil (2016).
Sarah Hicks.
Multimedia installation.
1160 x 778 x 600mm.

ARTIST/DESIGNER TEACHER DESIGNER/ARTIST

This collaborative exhibition, curated by Artist Teacher
Candidate Leonie Besley showcases the 2016 MTEACH art
students in single and double methods at the Melbourne
Graduate School of Education, University of Melbourne. These
creative individuals have experienced a rigorous year combining
theory and practice with pedagogy and growth mindsets. It
is via this experience that they culminate with an end of year
celebration of our efforts and creative endeavours.
As a part of 2/52 this exhibition follows TAP2016 Resolutions:
creating liminal spaces.
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Students
entering
the MTEACH program
have
existing
skills
within
the
creative
industries that inform
how
they
interpret
curriculum
from
a
pedagogical perspective,
with relevant industry
references. It is the aim of
the TAP Fringe project,
to maintain relevancy
of practice (informed
by pedagogy), through
sustained involvement with current practice. Works are of
a diverse range covering several creative mediums including
digital works, sculptural forms, paintings and drawings.
There is important discourse around sustaining practice and
relevancy as an artist/designer teacher, that questions perception
of self, belief in quality teaching and typology – do terms really
matter? If we are to continue excellence within our field, research
into the effect of sustained practice on teaching outcomes needs
to be further evidenced so to inform professional development
and future training needs, and concrete perceptions around
these ideas.
In working together, artist/designer teachers are able to
explore critical creative thought processes that challenge
preconceptions around the importance the arts play within our
social and cultural communities, bringing about an awareness of

the complex methodologies inferred by our work, through our
work and in our works.
The TAP Fringe exhibition focuses on What is practice? How is
it sustained? Is this relevant to teaching effectiveness? Essentially
the artworks will evidence personal identity and sense of self
within the new delineation of as a professional educator.
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TAP RESEARCH REPORT

RESEARCH REPORT:
A PRELIMINARY ANALYSIS
Wesley Imms
Phoebe Imms
University of Melbourne
EXECUTIVE SUMMARY

This preliminary, truncated, report was compiled to provide
interim analysis of TAP data from 2011-2016. This interim
report will be followed by submission of a full article with more
comprehensive analysis to the International Journal of Art and
Design Education (iJADE), early in 2017.
TAP addresses three research questions:
• Does early career teaching impact
participants’ art production?
• Do participants’ perceptions of ‘quality of teaching’
change over time, and does art production
have any impact on these changes?
• Do participants’ expectations of retention
in teaching change over time, and does art
production have any impact on these changes?

This report utilises, as categories of analysis, participants’ selfselection into the following identities:
• “I am a…”
• ‘Artist’,
• ‘Artist who teaches’,
• ‘Teacher who makes art’, or
• ‘Teacher’.
What is the level of participation in TAP?
•

•
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In 2016 TAP has 96 participants in the ‘control’
group (TAP non-exhibiting), and 46 in the
‘experimental’ group (TAP exhibiting), for a
total of 142 participants. Since 2011 TAP has had
one request for withdrawal from the project.
Sixteen participants have completed all six surveys. Five
participants have exhibited in all five exhibitions.
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Impact of teaching on the amount of art being made by early-career
teachers?
•

•

•

Does this change over time?
○○ No. Across the whole group, across all six years of
TAP, there is no statistically significant change in
the amount of time participants spent making art.
Is this different for teachers who self-identify
into the four teacher/artist categories?
○○ Yes. Those who self-identify as ‘artists’ spend
more time making art than the other three
self-identified groups. This reaches a peak (is
statistically significant) five years after graduation.
○○ ‘Teacher’ participants maintain the lowest
rate of art production over time.
Is this different for participants of the TAP exhibition?
○○ Yes. TAP exhibition participants spend more time
making art, up to three years after graduation
(statistically significant). That trend reverses
for years four to six after graduation.

Perceptions of early-career teachers’ quality of their teaching.
•

•

•

Early career teachers’ expectations of long term retention in teaching.
•

•
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Does this change over time?
○○ No, not for the whole group. As a whole,
perceptions of quality of teaching remain
unchanged over time for all participants.
Is this different for teachers who selfidentify into the four categories?
○○ Yes. Two years from graduation ‘artist’
participants have much lower perceptions
of the quality of their teaching.
Is this different for participants of the TAP exhibition?
○○ No. Those who participate in TAP exhibitions
maintain a similar perception of the quality
of their teaching to those who do not.

Does this change over time?
○○ No. Across the whole group, there was no
significant change in participants’ expectations
of leaving teaching in three years’ time.
Is this different for teachers who selfidentify into the four categories?
○○ No. While ‘Artists’ and ‘Teachers who make
art’ had greater expectation of remaining in

•

teaching across all years, this difference with the
other groups was not statistically significant.
Is this different for participants of the TAP exhibition?
○○ No. TAP exhibitors did not differ to the
‘control’ group in terms of expectations of
leaving teaching in the next three years.

Concluding remarks.
For efficiency, this interim analysis utilised three items from
the 70-item survey. A more comprehensive analysis drawing on
many intervening variables might produce results that differ to
those given in this interim report.
It should also be noted that across the whole data set, small
sample sizes and aberrant (against the trend) results at ‘time
6’, which is six years after graduation, suggests a revision of
the statistical analysis method is required. A summary of likely
changes is provided in the report’s Summary. This will be done
for a forthcoming full publication.
SOME BACKGROUND INFORMATION

For some time a group of researchers in the University of
Melbourne’s Graduate School of Education (MGSE) have
been collecting data on its Visual Art Education (Secondary)
graduates’ experiences post-qualification. In particular, the

Teacher as Art-maker Project (TAP) team has been seeking
information, via a longitudinal study begun in 2010, that informs
three commonly accepted myths that appear to have little
existing empirical data to lift them above conjecture. Does art
production by visual art teachers decline during the critical early
years of teaching? Does having an ‘art practice’ help early-career
art teachers teach better? Does having an art practice improve
early-career teachers’ expectations of retention in teaching?
These issues are important. The first, the perceived decline in
rates of art production once teaching begins, speaks to the very
essence of being an art educator. Being seen to ‘walk the talk’ by
having a personal artistic practice is fairly or unfairly seen as the
hallmark of an active and engaged art teacher. The perception is
that “once you start teaching, the art-making stops”. The second
issue, how art making might play a role in improved teaching
practice, speaks to the growing debate about the way good
teaching directly impacts improved student learning. The third
issue, expectations of staying in teaching, addresses long-term
concerns about why so many expensively trained teachers leave
the profession before their careers have time to become firmly
established.
The hypothesis, if one can use that term in a study of this
nature, is that maintaining an artistic practice during the first
few years of teaching improves perceptions of quality of Visual
Art educators’ teaching, and encourages early-career teachers
to see education as an attractive long-term prospect. Robust
data informing this hypothesis will inform the development of
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strategies that will maintain long term quality art education in
schools.
The TAP team has produced considerable publications that
discuss the focus of the project, and results for previous years. To
keep this report brief, it is suggested that the publications listed
at the end of this report be accessed for additional information
such as previous qualitative and quantitative analyses, literature
reviews, and research design details. Many of these publications
are available via the TAP website (www.teacherartmaker.com ).
RESEARCH DESIGN

The research project was conceptualised in 2010, refined in
2011 with seed funding from the host university, and the first
participants enlisted from the host university’s 2011 exiting
visual art education cohort. Exiting cohorts are recruited in
each subsequent year, providing six data sets to this stage in time.
For ethical reasons TAP recruitment occurs after completion of
the study program. Students are invited to participate as part
of either a ‘control’ group, which completes a TAP survey online annually for as long as possible; or an experimental group,
which undertakes the survey and also participates in a yearly
group exhibition. ‘Membership’ of these groups changed year
by year as participants’ circumstances altered. The latter event
implies guaranteed artistic practice during the early years of
their teaching.
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Design.
TAP utilises a multi method, quasi-experimental, repeated
measures design. Both quantitative and qualitative data is
required to generalise trends across a larger population and
understand nuances of individual experiences within the data.
The control and experimental groups allow for comparative
analysis with exhibition participation as the isolated variable.
In addition, the research questions necessitate a longitudinal
design to analyse experiences across time. This includes annual
rolling recruitment of participants, increasing sample sizes and
thus the statistical power of analyses.
Sampling.
Two groups are convenience sampled from the host university’s
annual cohort of visual art education graduates. Students selfselect into two groups, a control group that completes a 70 item
survey annually, and an experimental group which completes the
survey and participate in one exhibition annually. Additionally,
during data collection students self-identify their art production
identity against four possibilities; do they consider themselves to
be an artist, an artist who teaches, a teacher who does art, or a
teacher?

Data collection.
The full TAP survey utilises forty-seven independent variables
that explore changes over time against three dependent
variables; rate of art production, perceptions of teaching quality,
and expectations of retention in teaching. Quantitative data is
collected on-line annually via a 70-item TAP survey utilising
Likert scale responses and a small number of binary responses
(yes/no). Qualitative data is collected via open-ended questions

in the TAP survey and through interviews with TAP Exhibition
participants. For this interim analysis, only three ‘key’ items,
one for each of the three research questions, were utilised.
Question 1 (Do ECTs reduce their art making practice?) analysed
changes in rates of art making occurring between the data
sets. TAPs longitudinal design is able to treat rates of art
making during the early years of teaching as the valid unit of
measurement. TAP collected data to gauge ECT increase or
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Question 2 (Does having a personal art making practice improve
ECTs quality of teaching?) addressed an issue that has long evaded
consensus on how it can be measured (Darling-Hammond
& Youngs, 2004). For this project it was deemed that ECTs
perceptions of the quality of their teaching was a valid unit of
measurement, and changes in these perceptions over time was a
valid unit of analysis. The associated antecedent, independent
and intervening variables were constructed from a recognised
‘quality teaching’ framework, The Victorian State Government’s
Principles of Teaching and Learning (State of Victoria, 2007).
For question 3 (Do ECTs with a personal art making practice have
reduced expectations of retention in education?), a simple item in the
survey asking for current beliefs about remaining in the teaching
profession sufficed.
Data analysis.
Analysis for this interim report utilised 95% confidence
intervals, which are equivalent to a t-test for assessing whether
two points are significantly different from one another (α<0.05).
Confidence intervals that don’t overlap indicate that there is a
significant difference. Confidence intervals that do overlap do
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not preclude there being a significant difference, however for
the purpose of this interim report they are used as an indication
that there is insufficient evidence to reject the null hypothesis,
and that the groups may have scored the same on the dependent
variable. Overlapping intervals were excluded from the graphs
for clarity.
Sample sizes.
Sample sizes are very low for time points 5 and 6, indicating
a high drop-out rate. This makes statistical analysis difficult for
later time points. A total of 16 participants have completed all
six surveys, 5 of whom participated in all five TAP exhibitions.
Due to changing and decreasing sample sizes, the statistical
analysis should be used as an indication only, until a more robust
analysis is performed.

SAMPLE SIZES FOR TAP OR CONTROL GROUPS
TAP

Control

100
90

NUMBER OF PARTICIPANTS

decrease in art making practices through participants’ estimation
of the number of hours spent making art during a specified time.
Because of TAPs longitudinal repeated measures design, changes
across time is deemed an indication of artistic output.
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YEARS SINCE CAREER COMMENCEMENT
Figure 1. Sample sizes across years since career commencement for theicipants who exhibited with TAP and those that didn’t.
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Question 2: Do teachers perceptions of the quality of their teaching
change during the early years of their career?

Question 1: What effect does teaching have on the amount of art being
made?

For the group as a whole, there was no significant difference
in perception of teaching quality as years since career
commencement increased. However, when analysed by selfidentification group, significantly lower perceptions of teaching
quality were found for the artist group than those that either
identify as teachers, or artists who teach for the time points
indicated on the graph. There is a trend for perceptions of
teaching quality to decrease at time point 6, but due to the
low sample sizes on each group, and poor response rate for this
question, statistical analysis was not possible.
Is this different for teachers who participate in the TAP
exhibition?

For the group as a whole, there was no significant change
in time spent making art. However, when analysed by group,
there were some significant differences in average time making
art between groups who self-identified as artists or artists who
teach, and those who self-identified as teachers or teachers who
make art. Artists made significantly more art at time point 5
than teachers and teachers who make art. Due to the low sample
sizes on each group, and poor response rate for this question,
statistical analysis was not possible to assess the same difference
at time point 6.
Is this different for teachers who participate in the TAP exhibition?
For the whole group there was no significant change in time
spent making art, however TAP participants did significantly
increase their time spent making art compared to controls 3
years after commencing teaching. There is a trend indicated in
the data that this effect is the opposite by time point 6, however
due to the low sample sizes on each group, and poor response
rate for this question, statistical analysis was not possible.
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There were no significant differences in perception of teaching
quality for those who participated in the TAP exhibitions and
those who didn’t over the years since their teaching career
commenced. There is a trend for perceptions of teaching quality
to decrease at time point 6, but due to the low sample sizes on
each group, and poor response rate for this question, statistical
analysis was not possible.

PERCEPTION OF TEACHING QUALITY
Artists
AVERAGE PERECPTION OF TEACHING QUALITY

RESULTS
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Figure 4. Average perception of teaching quality for participants, including those self-identified as artists, artists who teach, teachers who
make art, and teachers. Quality perceptions were recorded on a likert scale of responses from 1: Strong disagree to 5: Strongly agree to the
survey question “During the past 6 months I designed teaching sequences that capitalized on students’ creativity and imagination”.
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TIME SPENT MAKING ART
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TIME SPENT MAKING ART
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Figure 2. Average hours per week spent making art by participants, including those self-identified as artists, artists who
teach, teachers who make art, and teachers. Average hours were classified as 1: 0-5 hours per week; 2: 5-15 hours per week;
3: 16-25 hours per week; 4: 26-35 hours per week; 5: 36-45 hours per week; 6: 46-60 hours per week.
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Figure 3. Average hours per week spent making art by participants, including those who exhibited in the TAP end of year exhibition
and completed the surveys, and controls who only completed the surveys. Average hours were classified as 1: 0-5 hours per week; 2:
5-15 hours per week; 3: 16-25 hours per week; 4: 26-35 hours per week; 5: 36-45 hours per week; 6: 46-60 hours per week.
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Question 3: What expectations of long term retention in teaching do
early career educators have?

PERCEPTIONS OF QUALITY OF TEACHING
AVERAGE PERCEPTIONS OF TEACHING QUALITY

TAP

For the group as a whole, there were no significant differences
across time in likelihood for leaving teaching within the next
3 years. All remained within the ‘Neither Agree nor Disagree’
category during their years since career commencement. Sadly,
almost all the ‘Artists who Teach’ and the ‘Teachers’ who have
completed the surveys in all six years since their graduation
feel they are likely to leave the teaching profession within the
next 3 years. When analysed by group, a significantly increased
likelihood of leaving teaching was observed for the artist group
compared to the teachers who make art and artists who teach,
but not for those who only identify as teachers. There is a trend
for likelihood to leave teaching to increase at time point 6, but
due to the low sample sizes on each group, and poor response
rate for this question, statistical analysis was not possible.
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For the whole group, there was no significant increase in
likelihood of leaving the teaching profession over time. All
group comparisons were not significant either, indicating group
membership did not influence likelihood of leaving teaching
within the next three years.

Figure 5. Average perception of quality of teaching for participants, including those who exhibited in the TAP end of year exhibition and completed the
surveys, and controls who only completed the surveys. Quality perceptions were recorded on a likert scale of responses from 1: Strong disagree to 5: Strongly
agree to the survey question “During the past 6 months I designed teaching sequences that capitalized on students’ creativity and imagination”.
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LIKELIHOOD OF LEAVING TEACHING IN THE NEXT 3
YEARS

LIKELIHOOD OF LEAVING TEACHING
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Figure 6. Average likelihood of leaving teaching within the next 3 years for participants, including those self-identified as artists, artists who teach,
teachers who make art, and teachers. Average likelihoods for leaving teaching were calculated from responses ranging from responses to the survey
item “At the moment, I am likely to leave the teaching profession within the next 3 years”, ranging from 1: Strongly disagree to 5: Strongly agree.
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Figure 7. Average likelihood of leaving teaching within the next 3 years for participants, including those who exhibited in the TAP end of year exhibition and
completed the surveys, and controls who only completed the surveys. Average likelihoods for leaving teaching were calculated from responses ranging from responses
to the survey item “At the moment, I am likely to leave the teaching profession within the next 3 years”, ranging from 1: Strongly disagree to 5: Strongly agree.
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SUMMARY

This is a preliminary, truncated, report that was compiled
utilising only three items from TAPs 70-odd item survey. Its
intent was to provide interim analysis of TAP data from 20112016. This interim report will be followed by submission of a full
article with more comprehensive analysis to the International
Journal of Art and Design Education (iJADE), early in 2017.
Participation
The level of participation in TAP is admirable, with rolling
recruitment allowing its sample size to reach 142 participants.
Of these, only one has decided to leave the project. However,
approximately 20 have not completed surveys nor joined the
TAP exhibition beyond the first two years of their participation.
Recent years (times 5 and 6) have seen a significant drop in the
completion of surveys, 80% in 2015 and 63% in 2016. This trend
will be addressed through a refinement of the survey, reducing
its length significantly, and improved communication methods
with long term, participants.
A pleasing sixteen participants have completed all six surveys,
and five have participated in all five exhibitions.
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Issues arising from the results
Aberrant, against the trend results for time 6 (six years after
graduation) are accurately reported in this interim report, but
are looked at with some suspicion by the research team. This
will be used as a focus point when re-analysing the data set
in preparation for a submission to iJADE. The results from
this interim analysis, provided in the proceeding section and
summarised in the Executive Summary, suggest a redesign of
TAP’s data analysis strategy is required.
This re-organisation may include the following. Categorisation
of the data will be refined, including the way participants are
allocated to sub-groups. The way the data is imported from
the survey platform will be tightened to minimise accidental
manipulation of the data, decreasing the chance of user error.
A new database will be constructed to allow for accurate and
quick tracking of individual cases across time. A more suitable
statistical test will be devised, researched, and tested for
compatibility with the data. Multiple t-tests (used since 2012)
have not allowed for adequate treatment of missing data. In a
study such as this, where a participant may rejoin the project
after an absence of one or two years, the resulting empty cells
have limited the scope and accuracy of some analysis strategies.
A move to Structural Modelling Equation is likely, most likely
Maximum Likelihood.
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